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 شروط النشر في المجلة

  

 
قاء بمعامل تأثير المجلة تمهيدًا لدخول قاعدة بيانات المستوعبات ـها إلى الإرتـاء هيئتـحرير المجلة وأعضـدف رئاسة تـته     

ية،  ـالعلمية والعالمية، وطبقاً لهذا تنشر مجلة جامعة الأنبار للغات والآداب البحوث التي تتسم بالرصانة العلمية والقيمة المعرف 

                   دناه:أ عن سلامة اللغة ودقة التوثيق بما يوافق شروطها المدرجة في فضلًا 

 التسليم :       

 راجعة إلى هذه المجلة عبر نظـــــــــام ـبات المـحرر وطلـعارات قرار المـيعها بما في ذلك اشـال المراسلات جمـيم ارس        

E-JOURNL PLUES ) )  : وعبر الرابطhttps://www.aujll.uoanbar.edu.iq/  نظام  ـحوث وفقًا للـبل البـ، وتق 

 ة ـاف ـص بمسـتابة النـب كــ، ويج   APAالمي ـتوثيق العـام الـماد على نظـ( ، وبالاعت LaTeXو  Wordكتابة البحوث  ) 

 نقطة.  12مزدوجة ، في عمود مزدوج باستعمال كتابة من 

 

 التحضير : 

 ( لكتابة المقالة.  (Word softwareيستعمل برنامج الورد 

( ويجب أن يكون النص بتنسيق    (Word softwareمن المهم أن يتم حفظ الملف بالتنسيق الأصلي لبرنامج الوورد )      

 وعلى   قالة.ـبدالها عند معالجة المـواست سيقـتم إزالة معظم رموز التنـست  اجعل تنسيق النص بسيطًا قدر الإمكان.  .افقي

 ا عريضًا  ـً تعمل وجهـومع ذلك ، يس  ل الكلمات.ـبرير النص أو لوصـعمل خيارات برنامج الوورد لتـوص ، لا تستـوجه الخص

 بكة ــش تعمالسفابكة جدول ، ـتعمل  شـداول ، إذا كنت تسـعات وما إلى ذلك. عند إعداد الجـفضة ومرتفـطوطًا منخـومائلًا وخ

 وليس المسافات، علامات الجدولة ، لفاستعماإذا لم يتم استعمال شبكة ،  كل جدول فردي وليس شبكة لكل صف.واحدة فقط ل

 ويجب إعداد النص الإلكتروني بطريقة تشبه إلى حد بعيد المخطوطات التقليدية. لمحاذاة الأعمدة. 

 

 الملاحق

حق واحد ، فيجب تحديدها على أنهاـناك أكثر من ملـالخ إذا كان ه            A  ،B           عادلات في ـيغ والمـيجب إعطاء الص

( وهكذا.  وبالمثل 1( ، وما إلى ذلك ؛  في ملحق لاحق ، مكافئ.  )ب 2( ، مكافئ.  )أ 1)أ   .Eq :الملاحق ترقيمًا منفصلاً 

، إلخ 1؛  الشكل أ  1-بالنسبة للجداول والأشكال: الجدول أ  . 

 معلومات صفحة العنوان الأساسية

وتجنب الاختصارات والصيغ  غالبًا ما تستعمل العنوانات في أنظمة استرجاع المعلومات.  موجز وغني بالمعلومات.العنوان:   

قدر الإمكان.   

: يرجى الإشارة بوضوح إلى الاسم )الأسماء( المحدد واسم )أسماء( العائلة لكل أسماء المؤلفين وعناوين انتسابهم الوظيفي   

و يمكنك إضافة اسمك بين قوسين في البرنامج النصي الخاص بك .  مؤلف والتأكد من دقة كتابة الأسماء جميعها .   

حدد الانتماءات جميعها بحرف مرتفع صغير مباشرة    قدم عناوين انتساب المؤلفين )حيث تم العمل الفعلي( أسفل الأسماء:  

أدخل العنوان البريدي الكامل لكل جهة انتساب ، بما في ذلك اسم الدولة وعنوان    بعد اسم المؤلف وأمام العنوان المناسب.

 البريد الإلكتروني لكل مؤلف ، إذا كان متاحًا. 

تتضمن  حكيم والنشر ، وأيضًا بعد النشر.حدد بوضوح من سيتعامل مع المراسلات في جميع مراحل التالمؤلف المراسل: 

تروني  ـقديم عنوان البريد الإلكـتأكد من ت  جية والمواد.ـسارات مستقبلية حول المنهـهذه المسؤولية الإجابة على أي استف  

 وأن تفاصيل الاتصال يتم تحديثها من قبل المؤلف المقابل.
 عــنوان الانتـساب: تسـتعمل  الأرق ـام العربـية العـالية لمثل هذه الحـواشي السـفلية. .مثال،  اسم المؤلف1*، اسم المؤلف2  . 
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 الملخص 

 ( كلمة. 250-150: الملخصات باللغتين العربية والإنجليزية تكون معلوماتها متطابقة في المعنى، عدد الكلمات في كل ملخص ) الملخص 

 يحة في الفقرات؛ لأن  ــرقيم الصح  ـة مع مراعاة علامات الت  ـات بحيث تكون لغة صحيحة ودقيق  ـب التأكد من صياغة اللغة للملخص  ـكما يج   

 ضعف الصياغة اللغوية للملخصات يؤثر على قبول نشر الأبحاث في الموعد المحدد لها.   

ومسافة النهاية:    cm  1.5ومسافة بادئة    12حجم الخط:    Simplified Arabic)نوع الخط:    تنسيق الملخص: 

1.5cm (  الخلاصة، النتائج ،المنهجية ،الأهداف) (. ويجب أن يحتوي الملخص على 

 5كلمات، الحد الأقصى  3مفصولة بفواصل، الحد الأدنى  الكلمات الدالةالكلمـات الدالـة: كلمة، كلمة، كلمة. )

 ( كلمات

 الكلمات الدالة )كلمات افتتاحية(

أساليبها  مطلوب مصطلحات أو كلمات رئيسة ، بحد أقصى ثماني كلمات مفتاحية تشير إلى المحتويات الخاصة للنشر وليس إلى  

 يحتفظ المحرر بالحق في تغيير الكلمات الرئيسية. 

 ( 14حجم الخط: Simplified Arabicنوع الخط:   - )تنسيق عنوان البحثية ـة العربـث باللغ ــوان البحــاعة أو لصق عنــطب

 متن البحث: 

 Times Newنوع الخط:  )اللغة الإنجليزية  (. 12حجم الخط:    Simplified Arabic)اللغة العربية نوع الخط:  تنسيق العنوان 

Roman    :12حجم الخط) . 

استعمل هذا التنسيق لطباعة الفقرات داخل العنوانات. توثيق المرجع آخر الفقرة )بالاسم الأخير للمؤلف، السنة( تنسيق الفقرة:

)اللغة    . 12وحجم الخط:    Simplified Arabicاللغة العربية: نوع الخط:  ).  (Last Name, Year)ليزية ـع لغة انجـق مرجـتوثي

 . للفقرة( 0.5ومسافة بادئة  10وحجم الخط:    Times New Romanنوع الخط:  الإنجليزية 

 الرسوم التوضيحية

 نقاط عامة -

 تأكد من استعمال حروف وأحجام موحدة لعملك في الرسوم التوضيحية. 

 قم بتضمين الخطوط المستعملة إذا كان التطبيق يوفر هذا الخيار.  

أو استعمال  Symbolأو   Times New Romanأو  Courierأو  Arialيحية: ـوط الاتية في الرسوم التوضـدف الخطـاسته 

 الخطوط التي تبدو متشابهة. 

 قم بترقيم الرسوم التوضيحية وفقاً لتسلسلها في النص.  

 استعمال اصطلاح تسمية منطقي لملفات الرسوم التوضيحية.
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 قدم تعليقاً على الرسوم التوضيحية بشكل منفصل.  

 حدد حجم الرسوم التوضيحية بالقرب من الأبعاد المطلوبة للإصدار المنشور. 

 أرسل كل رسم توضيحي كملف منفصل. 

 نقطة في البوصة. ٣٠٠الصور الفوتوغرافية الملونة أو الرمادية )الألوان النصفية(، احتفظ بها بحد أدنى 

تركيبة خط     نقطة في البوصة. 1000احتفظ بحد أدنى  ، (JPEGأو ) TIFFرسومات خطية نقطية )بيكسل أبيض وأسود خالص(  

 نقطة في البوصة. 500احتفظ بحد أدنى  ،(JPEGأو ) TIFFنقطي / نصف نغمة )ألوان أو تدرج رمادي( 

 الرجاء تجنب ما يأتي :   

تحتوي هذه عادةً على عدد قليل من البكسل ومجموعة محدودة من الألوان   ( WPGو  PICTو  BMPو  GIFملفات الإمداد )مثل  

 ؛

 توفير الملفات منخفضة الدقة للغاية ؛ 

 إرسال رسومات كبيرة بشكل غير متناسب مع المحتوى

 الشكل التوضيحي  -

يجب أن يشتمل التعليق    والتعليقات منفصلة عن بعضها ولا تتعلق بشكل واحد فقط.  تأكد من أن كل رسم توضيحي يحتوي على تعليق. 

ى ولكن  ـيحية بحد أدنــاحتفظ بالنص في الرسوم التوض  م التوضيحي. ـعلى عنوان موجز )وليس على الشكل نفسه( ويكون وصفاً للرس

 المستعملة. اشرح جميع الرموز والاختصارات 

 

 الرسوم التوضيحية - 

ود واحد ــليل الأشكال بشكل عام إلى عرض عمــيتم تق  فات المجلة الخاصة بعرض الأعمدة.ـحدد حجم الرسوم التوضيحية وفقاً لمواص

يجب أن يحضر كل رسم توضيحي ٠  أرسل كل رسم توضيحي بالحجم النهائي الذي تريد أن يظهر به في المجلة.  سم( أو أصغر. 8.8)

د من أن ــ• تأك  يحية التي تحتوي على محاور صغيرة ذات تسميات كبيرة الحجم.ــديم الرسوم التوضــنب تقــ• تج  ٪.100للاستنساخ 

كل سيئ.ـة بشـنقط 0.5أوزان الخط التي تقل عن   سوف تتراكم  ور.ـنقطة أو أكثر في الحجم النهائي المنش 0.5أوزان الخط ستكون   

 الجداول   -

يجب أن تحمل الجداول أرقامًا متتالية.  الرجاء إضافة العنوانات مباشرة فوق الجداول    

الاستشهاد المصادر    

برنامج إدارة المراجع   

  Mendeley او  Endnote plugin. ملحقات الاقتباس من أنماط المنتجات، مثل:   لاستعما   

 قائمة المصادر والمراجع 

عربية وأخرى باللغة  ـادر باللغة الـعمل الباحث مصـائيًّا، وإذا استـحث مرتبة ترتيبًا هجـملاحظة مهمة : قائمة المراجع في نهاية الب     

وفر مراجع باللغة الإنجليزية  ـجليزي ة وفي حال عدم تـة ثم الإنـ  تين العربيـتان بالمراجع باللُّغـبُ أن ترُفقَ في نهايته قائمـزية فيجـالإنجلي

 تترجم المراجع العربية وتضاف في نهاية البحث. 

 Simplified)اللغة العربية: نوع الخط  ApAفي التوثيق. دليل المؤلف يوضح آلية التوثيق في نظام ال  ApAالمجلة تعتمد نظام ال 

Arabic :10.5حجم الخط ) 

 أمثلة:

 : الكتب 

 (. مصر: دار المعارف.1)ط مصادر الشعر الجاهلي.(. 1955الأسد، ن. )
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 : مقالة أو فصل في كتاب 

-174، )ص  منطقة الرياض دراسة تاريخية وجغرافية واجتماعية  فيالجفاف وأبعاده البيئية في منطقة الرياض.  (.  1998الخلف، ع. )

 (. الرياض: إمارة منطقة الرياض. 278

 توثيق المجلة 

 .33-24(، 2) 2، مجلة الدبلوماسي الأردني(. الإصلاح السياسي المعنى والمفهوم. 2011مشاقبة، أ. )

 : ورقة علمية من مؤتمر 

المؤتمر العربي الأول الرؤية (. دور التعليم العالي والبحث العلمي في تحقيق تنمية اقتصادية واجتماعية مستديمة. 2011مزريق،ع. )

 آذار، جامعة اليرموك، إربد. -2011 المستقبلية للنهوض بالبحث العلمي في الوطن العربي،

 : الرسائل الجامعية 

رسالة ماجستير غير  ،  في محافظة الكرك من وجهة نظر المعلمات المشكلات السلوكية السائدة لدى طفل الروضة(. 2014السبتين، أ. )

 .الأردن، جامعة مؤتة، منشورة

 يجب كتابة المراجع بالشكل الاتية:

. يكتب مع مؤلف واحد1  

تضمين )إن وجد(: الاسم الأخير للمؤلفين والاسم الأول ؛  سنة النشر؛  لقب؛  طبعة )إن لم تكن الأولى( ؛  مكان النشر والناشر.    

أمثلة    

. اللافقاريات: دراسة استقصائية للحفظ النوعي. نيويورك.  مطبعة جامعة أكسفورد. ١٩٨٨نيو.ت. ار.    

. لافقاريات المياه العذبة في الولايات المتحدة. الطبعة الثانية. نيويورك. جون ولي وسونس. ١٩٧١بيناك، ار. دبليو.   

. كتب مع مؤلفين أو أكثر2  

. طرق في كيمياء الكربوهيدرات.  نيويورك ولندن.  الصحافة الأكاديمية. ١٩٦٢ويلستر، ار.ال. و ولفروم، ام، ال.   

. ذكاء السرب: من النظم الطبيعية إلى الاصطناعية. نيويورك. مطبعة جامعة ١٩٩٩بونابيو، اي. دوريكو، ام. و ثراولاز، جي. 

 أكسفورد. 

. الكتب الإلكترونية3  

يجب تقديم نفس المعلومات بالنسبة للكتب المطبوعة، انظر الأمثلة أعلاه. بالنسبة للكتب التي تمت قراءتها أو تنزيلها من موقع مكتبة   

ت التي تفيد بأنه كتاب إلكتروني في نهاية المرجع. مثال:أو مواقع لبيع الكتب، يجب إضافة المعلوما  

 . نموذج لهيكلة المعادلة. نيويورك: مطبعة جامعة أكسفورد.  الكتاب الاليكتروني.٢٠١٢بون، ان. كي و كيو، اس. 

 

تتوفر أحيانًا بعض الكتب التي انتهت صلاحية حقوق النشر الخاصة بها مجانًا على الإنترنت )وهي في الملك العام.(.  في هذه الحالات 

 خ تنزيل / قراءة الكتاب. ـولك ، تاريـ)أو الرابط الذي قدمه الناشر وتاريخ وص (.... // :httpالكامل  URL، يجب عليك إضافة عنوان 

 . فصول الكتاب 4
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من  فصل  النشر.  عنوان  الكتاب.  سنة  )مؤلفي( فصل  لمؤلف  الأول  )الأسماء(  والاسم  الأخير  )الأسماء(  الاسم  )إن وجد(:  تضمين 

يكن   لم  )إن  الطبعة  الكتاب.  قوسين. عنوان  بين  )المحررون(  والمحرر  للمحررين  والعائلة  الأول  الاسم  في  : ش(.  مكان 1الكتاب.  

 النشر: الناشر ، أرقام صفحات الفصل. 

مثال:    

كرانت ام )ادس(، موسوعة التكنولوجيا   -. الكلوروكربونات وكلورو هيدروكربونات.في: كروسجويتز و هو ١٩٩٣مرتنس، جي. اي. 

. ٥٠-٤٠الكيميائية. نيويورك. جون ولي و سونس،   

. مقالات المجلات5   

تضمين )إن وجد(: اسم العائلة والحرف الأول من الاسم )الأسماء( الأول للمؤلف )المؤلفين(.  سنة النشر. عنوان المقال. اسم المجلة  

 المجلد )العدد(: أرقام صفحات المقالة. مثال:  

. دراسة عن الخصائص البصرية للبلورات النانوية بالمغنيسيوم المشبع بالزنك، كثافة العمليات.  ٢٠١٥شاشانك شارما، رافي شارما. 

 ١٣٠-١٢٠( ١)٢علوم. جي. 

. مقالات المجلات الإلكترونية6  

DOI .DOI تم تضمين نفس المعلومات لمقالات المجلات )انظر المثال أعلاه( ورقم    

 )معرف الكائن الرقمي( لتعريف كائن بشكل فريد مثل مقالة إلكترونية. أرقام دائمة ، مما يجعل من . 

.URL السهل تحديد موقع المقالات حتى إذا تم تغيير عنوان للمقالة الـ    

ين ـقالة يتم تعـن رقمي للمـرين.  اذا لم يكن هناك كاىـب معرفة الكائن الرقمي للمقالة من قبل كبار الناشـفيج U ارقام المقالة وفي بعض

 الحالات تاريخ الوصول للموقع )بشكل أساسي المقالات المتوفرة مجاناً على الإنترنت(. مثال:  

تربة، ـواء والـوث الماء والهـند. تلـنة كوتاك ، الهـودة المياه في مديـيدرولوجيا وتقييم ج ــ. اله٢٠٠٣داس، جي. و اجاريا، بي، سي.  

.١٠٢٦١٩٣٥١٤٨٧٥/ ا.  ١٠٢٣.  ١٠. دوى:١٧٥-١٦٣: ١٥٠  

. الرسائل الجامعية والأطروحات7 .  

قم بتضمين معلومات حول الجامعة التي تخرجت منها والمسمى الوظيفي للدرجة العلمية.مثال:    

لوم، جامعة بغداد، ـيئي لمنطقة بغداد. أطروحة دكتوراه. قسم الجيولوجيا، كلية العــ. التقييم الهيدروجيولوجي الب٢٠١٢علي ، س.م.  

 العراق.

. أوراق وقائع المؤتمرات والندوات8   

ة  ــنة ومدينـندوات في مختارات تسمى الوقائع. يجب إدراج عنوان وسـيتم نشر المحاضرات / العروض التقديمية في المؤتمرات وال 

ول  ـالمؤتمر إذا كانت معروفة. تضمين المساهمات الفردية في وقائع المؤتمر، إذا نشرت في مجملها )وليس مجردة فقط( تعامل كفص

 في الكتب. مثال: 

ار.    الب١٩٧٢ميشرا  حول  ندوة  فاراناسي.  في  والمراعي  النفضية  الجافة  للغابات  الأولية  الإنتاجية  لصافي  مقارنة  دراسة  يئة ـ. 

 .٢٩٣-٢٧٨الاستوائية مع التركيز على الإنتاج العضوي. معهد البيئة الاستوائية، جامعة جورجيا:

 .  ملاحظة مهمة :  يجب ترجمة المصادر والمراجع إلى اللغة الإنكليزية
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هـ(  761ت أويل الص رفي  عند ابن هشام الأنصاري  )ال  

 الأسماء أنموذجًا 
 33-1 أ.د. ليث قهير عبد الل خليل        

د أبونواس  أثر الحكم بالفاسد في تشكيل بنية الكلمة  .2  47-34 أ.د. عمر محم 
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A Comparative study of Focus 

Construction in Mo ͎̀ bà and Mo ̣́yè͎  è͎  Dialects 

of Yorùbá Language 
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48-64 
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A Feminist Study of Elif S  hafak’s The 

Island of Missing Trees shene mohammad Ahmed 65-85 
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Iraqi EFL learners' and Teachers' 

Perception of Difficulties in the 

Production of Diphthongs Compared to 

Actual Performance 

Asst. Prof. Dr. Ammar Abdul 

Wahhab Al Abdely 

 

86-107 
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The allusive strategy for achieving 

intertextuality in political discourse 

during crises 

Suha Tuma Hashim 

 Saad Jihad Ajaj 
108-128 

7.  

Features of the semantic development of 

color denotations in Arabic and Russian 

languages (on the example of the mass 

media from 2003 to the present day) 

Hadi N. J 129-143 

 المحتويات 



 

 

 
 

    
                  PP:86 - 107  2073-6614  lSSN         مجلة جامعة الأنبار للغات والآداب 

University of Anbar Journal For Language and Literature 

 

  بسم الله الرحمن الرحيم بسم الله الرحمن الرحيم 

  
  كلمة هيئة التحرير: كلمة هيئة التحرير: 

  

المعرفة كنز الإنسانية ومفتاح الثقافة وسعادة الشعوب ، والبحث العلمي هو  المعرفة كنز الإنسانية ومفتاح الثقافة وسعادة الشعوب ، والبحث العلمي هو                    

بداية المعرفة فلسفة وفكرًا تاريخًا وثقافة ، وتعد اللغات والآداب الوسيلة التي تنُمي  بداية المعرفة فلسفة وفكرًا تاريخًا وثقافة ، وتعد اللغات والآداب الوسيلة التي تنُمي  

عبر   المعرفة  نقل  في  تسهم  مما   ، والفهم  والإدراك  الإحاطة  عبر  عبر  المهارات  المعرفة  نقل  في  تسهم  مما   ، والفهم  والإدراك  الإحاطة  عبر  المهارات 

الأجيال، فضلا عن  بناء الإنسان ، وصناعة المستقبل  ، ولقد آثرنا أن نعتمد منهج الأجيال، فضلا عن  بناء الإنسان ، وصناعة المستقبل  ، ولقد آثرنا أن نعتمد منهج 

تنوع الموضوعات في اللغات جميعها،  وأن نستقطب الباحثين من خارج العراق تنوع الموضوعات في اللغات جميعها،  وأن نستقطب الباحثين من خارج العراق 

الدقيقين،   العلميين  والتحكيم  للتقويم  خضعت  ببحوث  حافلًا  العدد  فجاء   ، الدقيقين،  وداخله  العلميين  والتحكيم  للتقويم  خضعت  ببحوث  حافلًا  العدد  فجاء   ، وداخله 

وبتحكيم دولي ومحلي. ونحسب أنها ستسهم إسهامًا فاعلًا في تعميق الفكر العلمي،  وبتحكيم دولي ومحلي. ونحسب أنها ستسهم إسهامًا فاعلًا في تعميق الفكر العلمي،  

وتأصيل مناهج البحث لدى الدارسين، وهذا الجهد الكبير هو ثمرة من ثمرات هيئة  وتأصيل مناهج البحث لدى الدارسين، وهذا الجهد الكبير هو ثمرة من ثمرات هيئة  

  إصداره. إصداره.   وو  التحرير وعملها الدؤوب لإكمال هذا العدد التحرير وعملها الدؤوب لإكمال هذا العدد 

  

 يس رئيس تحرير المجلة رئيس تحرير المجلة 

 

 

 ر

 

من المستند أو استخدام هذه المساحة للتأكيد على نقطة أساسية. لوضع   يرررر

  ت مربع النص هذا في أي مكان بالصفحة، فقط 

 بسحبه.[  
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Guide for Authors 

General Details for Authors 

Submission 

Articles may be submitted online to this journal. Editable files (e.g., Word, LaTeX) are required to 

typeset your article for final publication. All correspondence, including notification of the Editor's 

decision and requests for revision, is sent by e-mail. Contributions to this journal may be submitted 

either online or outside the system. 

Text should be typed double-spaced, in a double  column using 12-point type. 

Preparation 

Use of word processing software 

It is important that the file be saved in the native format of the word processor used. The text should 

be in Horizontal format. Keep the layout of the text as simple as possible. Most formatting codes will 

be removed and replaced on processing the article. In particular, do not use the word processor's 

options to justify text or to hyphenate words. However, do use bold face, italics, subscripts, 

superscripts etc. When preparing tables, if you are using a table grid, use only one grid for each 

individual table and not a grid for each row. If no grid is used, use tabs, not spaces, to align columns. 

The electronic text should be prepared in a way very similar to that of conventional manuscripts. 

Article structure 

Appendices 

If there is more than one appendix, they should be identified as A, B, etc. Formulae and equations in 

appendices should be given separate numbering: Eq. (A.1), Eq. (A.2), etc.; in a subsequent appendix, 

Eq. (B.1) and so on. Similarly, for tables and figures: Table A.1; Fig. A.1, etc. 

Essential title page information 

Title: Concise and informative. Titles are often used in information-retrieval systems. Avoid 

abbreviations and formulae where possible. 

Author names and affiliations: Please clearly indicate the given name(s) and family name(s) of each 

author and check that all names are accurately spelled. You can add your name between 

parentheses in your own script behind the 
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English transliteration. Present the authors' affiliation addresses (where the actual work was done) 

below the names. Indicate all affiliations with a lower­-case superscript letter immediately after the 

author's name and in front of the appropriate address. Provide the full postal address of each 

affiliation, including the country name and, if available, the e-mail address of each author. 

Corresponding author: Clearly indicate who will handle correspondence at all stages of refereeing 

and publication, also post-publication. This responsibility includes answering any future queries 

about Methodology and Materials. Ensure that the e-mail address is given and that contact details 

are kept up to date by the corresponding author. 

Affiliation address: Superscript Arabic numerals are used for such footnotes. 

Abstract 

Abstract (250 words maximum) should be a summary of the paper and not an introduction. Because 

the abstract may be used in abstracting journals, it should be self-contained (i.e., no numerical 

references) and substantive in nature, presenting concisely the objectives, methodology used, results 

obtained, and their significance. 

Keywords 

Subject terms or keywords are required, maximum of eight. Key words referring to the special 

contents of the publication, and not to its methods. The editor retains the right to change the Key 

words. 

Acknowledgements 

Collate acknowledgements in a separate section at the end of the article before the references and do 

not, therefore, include them on the title page, as a footnote to the title or otherwise. List here those 

individuals who provided help during the research (e.g., providing language help, writing assistance 

or proof reading the article, etc.). 

Artwork 

General points 

Make sure you use uniform lettering and sizing of your original artwork. 

Embed the used fonts if the application provides that option. 

Aim to use the following fonts in your illustrations: Arial, Courier, Times New Roman, Symbol, or 

use fonts that look similar. 

Number the illustrations according to their sequence in the text. 

Use a logical naming convention for your artwork files. 

Provide captions to illustrations separately. 

Size the illustrations close to the desired dimensions of the published version. 

Submit each illustration as a separate file. 
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. TIFF (or JPEG): Color or grayscale photographs (halftones), keep to a minimum of 300 dpi. 

TIFF (or JPEG): Bitmapped (pure black & white pixels) line drawings, keep to a minimum of 

1000 dpi. TIFF (or JPEG): Combinations bitmapped line/half-tone (color or grayscale), keep to a 

minimum of 500 dpi. 

Please do not: 

Supply files (e.g., GIF, BMP, PICT, WPG); these typically have a low number of pixels and limited 

set of colors; 

Supply files that are too low in resolution; 

Submit graphics that are disproportionately large for the content. 

Figure captions 

Ensure that each illustration has a caption. Supply captions separately, not attached to the figure. 

A caption should comprise a brief title (not on the figure itself) and a description of the illustration. 

Keep text in the illustrations themselves to a minimum but explain all symbols and abbreviations 

used. 

 Illustrations 

Size your illustrations according to the journal’s specifications for column widths. Figures are 

generally reduced to either one-column width (8.8 cm) or smaller. Submit each illustration at the 

final size in which you would like it to appear in the journal. Each illustration should be prepared 

for 100% reproduction. •Avoid submitting illustrations containing small axes with oversized 

labels. •Ensure that line weights will be 0.5 points or greater in the final published size. Line 

weights below 0.5 points will reproduce poorly 

Tables 

Tables should bear consecutive numbers. Please add headings immediately above the tables 

Works cited 

Reference management software 

Using citation plugins from products styles, such as Mendeley or Endnote plugin.  

References should be given in the following form: 

1. Books with one Author 

Include (if available): authors last name and first name; year of publication; title; edition (if not 

1st); place of publication and publisher. 

Examples 
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New, T. R. 1988. Invertebrate: Surveys for conservation. New York. Oxford University Press. 

Pennak , R.W.1971. Freshwater invertebrates of the United States. 2nd ed. New York. John ?Wily 

& Sons . 

2. Books with two or more Authors 

Whistler, R. L. and Wolfrom, M. L. 1962. Methods in carbohydrate chemistry (I). New York and 

London. Academic press. 

Bonabeau, E., Dorigo, M., and Theraulaz, G. 1999. Swarm Intelligence: From Natural to Artificial 

Systems. New York. Oxford University Press. 

3. E-books 

The same information should be provided as for printed books, see examples above. For books 

that have been read or downloaded from a library website or bookshop you should add the 

information that it is an e-book at the end of the reference. 

Example: 

Bowen, N. K. and Guo, S. 2012. Structural equation modeling. New York: Oxford University 

Press. E-book. 

Some books whose copyright have expired are sometimes freely available on the internet (They are 

in the public domain.). In those cases you should add the complete URL (http ://....) or the link 

provided by the publisher and your date of access, the date you downloaded/read the book. 

4. Book Chapters 

Include (if available): Last name(s) and first name(s) of author(s) of book chapter. Year of 

publication. Title of book chapter. In first and family name(s) of editor(s) and ed(s) in brackets. 

Title of book. Edition (if not 1:st). Place of publication: publisher, page numbers of chapter. 

Example 

Mertens, J. A. 1993. Chlorocarbons and chlorhydrocarbons. In: Kroschwitz and Howe-Grant M 

(eds), Encyclopedia of Chemical Technology. New York: John Wiley & Sons , 40-50. 

5. Journal Articles 

Include (if available): Last name(s) and the first letter of the first name (s) of author(s). Year of 

publication. Title of article. Journal name Volume (issue): page numbers of article. 

Examples: 

Shashank Sharma, Ravi Sharma, 2015 .  Study on th optical properties of MN doped ZnS 

nanocrystals, Int. Sci. J. 2 (1) 120–130. 

6. Electronic Journal Articles 

Same information included as for journal articles (see example above) and a 
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DOI-number. DOI (Digital Object Identifier) is used to uniquely identify an object such as an 

electronic article. DOI-numbers are permanent, which makes it possible to easily locate articles 

even if the URL of the article has changed.  Articles are assigned DOI-numbers by major academic 

publishers. If there is no DOI-number, you should give the URL-link of the article and in some 

cases access date (mainly articles that are freely available on the internet). 

Example: 

Das, J.  and Acharya, B. C. 2003. Hydrology and assessment of lotic water quality in Cuttack City, 

India. Water, Air and Soil Pollution, 150:163-175.  doi:10.1023/A:1026193514875 

7. Dissertations and theses 

Include information about university of graduation and title of degree. 

Examples 

Ali, S.M. 2012. Hydrogeological environmental assessment of Baghdad area. Ph.D. Thesis, 

Department of Geology, College of Science, Baghdad University, Iraq. 

8. Conference Proceedings and Symposia papers 

Lectures/presentations at conferences and seminars are published in anthologies called 

proceedings. Title, year and city of conference are to be included if known. Individual 

contributions to conference proceedings, if published in their totality (not abstract only) are 

treated as chapters in books. 

Example: 

Mishra R. 1972. A comparative study of net primary productivity of dry deciduous forest and 

grassland of Varanasi. Symposium on tropical ecology with emphasis on organic production. 

Institute of Tropical Ecology, University of Georgia: 278-293. 
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IInn  tthhee  nnaammee  ooff  GGoodd,,  tthhee  mmoosstt  ggrraacciioouuss,,  tthhee  mmoosstt  mmeerrcciiffuull  

  
EEddiittoorriiaall  bbooaarrdd  wwoorrdd::  

  

Knowledge is viewed as humanity's treasure, the key to culture, and the source of people's 

pleasure, whereas scientific research is the philosophical, intellectual, historical, and cultural 

onset of knowledge. Languages and literature are the mechanisms by which skills are developed 

via consciousness, perception, and comprehension, which help to the transference of knowledge 

between generations, as well as molding an individual and shaping the future. The editorial 

board have opted to adopt an approach of topics' diversity in all languages, to attract researchers 

from outside and inside Iraq. The strategy of diversity resulted in a large number of studies that 

underwent international and local scientific reviewing and assessment. We believe that those 

studies will make a significant contribution to the development of scientific intellect and the 

establishment of academic research methodologies for researchers. This substantial effort is the 

result of the editorial staff's diligent efforts to complete and publish this issue     
  

  
Editor-in-Chief of the magazineس يئ 

  

  

  

  

  

  

  

  

  

  
 س ئي
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Iraqi EFL learners' and Teachers' Perception of Difficulties in the 

Production of Diphthongs Compared to Actual Performance 
Asst. Prof. Dr. Ammar Abdul Wahhab Al Abdely 

English Language Department, College of Education for Women, University of Anbar 

dr.ammar1974@uoanbar.edu.iq  

 

ABSTRACT:       
Objectives: 

The study aimed at showing teachers' and learners' awareness 

level of the complications faced in the identification and 

production of English diphthongs by Iraqi EFL learners. To this 

end, difficulties in identifying and producing English diphthongs 

as perceived by both Iraqi learners and teachers were compared 

to actual difficulties encountered by Iraqi EFL learners. 

Methodology 

Ninety-two undergraduates Iraqi EFL learners and forty-two 

English language teachers were consulted for their attitudes with 

regard to the identification and production of diphthongs. A 

randomly selected group of students participated in an actual test 

in which their performance in identifying and producing 

diphthongs was measured. 

Results 

Results showed that teachers and learners expected difficulties in 

identifying and pronouncing English diphthongs. Their 

expectations of the diphthongs are difficult to perceive or 

pronounce almost matched actual performance measured via the 

identification and production tests. Participants showed that 

centering diphthongs were the most difficult to identify and 

produce. Such difficulties were reported in the questionnaires as 

well. 

Conclusions 

The study concluded that Iraqi EFL learners encounter 

considerable difficulties in identifying and producing some of 

English diphthongs, while some other are either of medium or low difficulty level and this can be 

ascribed to L1 transfer, perceptual reasons, and lack of efficient native exposure. Iraqi learners and 

teachers have a good level of awareness of the difficulties encountered by learners; yet, this was not 

reflected in proper pronunciation. This triggers the need for more training on teachers' part and more 

practice on learners' part. 

KEYWORDS: English diphthongs, Iraqi learners' and teachers' perception, 

Diphthongs identification, Diphthongs production.             

 

 

 

1. The Introduction 

     Acquiring English as a foreign or a second language is very much essential for most 

students at schools and universities as well. This is basically because of the status this 

language has in the world currently being its lingua franca (Jenkins, 2006; Al Abdely, 

2023). On the other hand, the difficulties encountered by English language learners all 

over the world are always acknowledged by learners, teachers, and researchers. Akram 

and Quresh report that most of foreign language (EFL) learners face problems in attaining 
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an intelligible pronunciation of English. Being taught by non-native teachers in a non-

native setting, EFL learners such as Iraqis are supposed to face greater difficulties 

compared to native and second language (ESL) leaners.  Other reasons for difficulties 

might be related to the degree of similarities between the L1 and FL, which often play an 

influential role in facilitating or complicating the learning task. Lack or insufficient 

exposure to the FL is also an important variable here. The researcher of this study assumes 

another reason for the difficulties referred to above, which is related to learners' and 

teachers' perception of what FL aspects that are easy or difficult for learners to acquire. 

       Misperceptions of this nature may incorrectly steer the learning process to wrong 

learning and teaching paths. Thus, investigating learners' as well as teachers' perceptions is 

of great value to both, and consequently to the learning process as it was stressed in Al-

Abdely and Yap (2016). It is beyond dispute that language aspects are not of the same 

difficulty level as some are acquired comparatively easier than others. Pronunciation is not 

an exception in this respect as it has been concluded in many studies about sounds 

perception and production (Al Abdely, 2016). Though variations in the difficulty level of 

various sounds has been taken to be a fact, which sound is more or less difficult than 

others is still an open field for investigation. 

     Hence, the current study endeavors to account for the perception of Iraqi EFL learners 

and teachers of the difficulties encountered with reference to English diphthongs. 

Moreover, the study seeks to examine Iraqi EFL learners' production of English 

diphthongs to arrive at the actual difficulties these learners encounter in learning 

diphthongs. The study compares perceptions and actual situation to identify learners' and 

teachers' level of awareness of the difficulties Iraqi EFL learners face when acquiring a 

correct pronunciation of English diphthongs. The results and findings of this study are 

hopefully of value to learners showing them which diphthongs are actually difficult to 

them, and thus, require more of their working time and practice. Furthermore, the study's 

results and findings are assumed to be significant for English language teachers, as it 

offers them a guide of what to focus on more or less while teaching diphthongs. Overall, 

the study targets improving teachers' and learners' awareness level of the real problems 

that they have and how to work on solving them in the most effective way.    

2. Literature Review 

2.1 Second language acquisition 
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     The acquisition of foreign language segmental phonology has been a main concern in 

the field of foreign language acquisition; thus, researches have been targeting it 

extensively identifying difficulties and seeking ways to overcome them. These studies 

have investigated the effects of several variables that interfere negatively or positively in 

the learning and teaching process of sound acquisition. Most of these studies were 

concerned with first language (FL) effect on the acquisition of a foreign language 

phonology. Similarities and differences between the system of the first language (L1) and 

FL often make certain aspects of phonology easier or more difficult for learners to acquire 

(Bhela, 1999; Piske, Mackay & Flege, 2001; Derakhshan & Karimi, 2015). Other studies 

were concerned with other variables such age of learning i.e. the age at which a learners 

started his quest to learn a foreign language, where the normal stream is that the earlier the 

better. Several researches showed that the age of the learners has an important factor in 

learning a new language. Larsen-Freeman and Long (1991); Al Abdely (2016); and 

Caldwell-Harris & MacWhinney (2023), for example, point out that age is a significant 

factor in acquiring another language claiming that the earlier the learning process starts, 

the easier and more efficient to accomplish.    

     Among other influential variables on the learning of an FL is related to the relationship 

between sounds perception and production. Many studies such as Nikolova (2010), 

Almbark (2012), and Al Abdely (2016), who investigated perception-production 

relationship on Saudi, Syrian, Iraqi learners respectively, believe that when sounds 

perception was not accurately done, sound production will be equally not well done. Due 

to the fact that perception precedes production as a newly born baby starts listening before 

s/he starts speaking, learners of a FL are supposed to act similarly.  

     This focuses on the importance of providing learners with good production modals so 

that they can develop correct pronunciation skills. Not far away from this issue is what 

this study is interested in, which is the level of awareness teachers and learners of an FL 

have in relation to the difficulties learners may go through when perceiving and producing 

the sounds of English. Hence, the present study attempts to survey Iraqi teachers' and 

learners' perception of the difficulties learners encounter in acquiring English diphthongs. 

Moreover, the study conducts a production test that hopefully shows the difficulties these 

learners really encounter. Comparing participants' perception and actual difficulties shall 
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shed the light on whether Iraqi teachers and learners are aware of what they dealing with 

or not.    

2.2. An Overview of English Diphthongs 

     The term "diphthong" is of a Greek origin that implicates two sounds or two voices 

(Nordquist, 2019). The Diphthong is described as a sound made by the grouping of two 

vowel sounds in one syllable where the vowel starts with a vowel and glides to a second 

(Roach, 2009). Hence, the combination of these two vowels requires a glide, which is why 

an alternative term for diphthongs is a gliding vowels. Similarly, turning a distinct vowel 

into a diphthong is named a diphthongization process (Nordquist, 2019). 

     In English, there are two groups of diphthongs: the closing diphthongs, those which 

end with /Ʊ/ (/aƱ,əƱ/) and those which end with /ɪ/ (/aɪ,eɪ,ↄɪ/), and the centering 

diphthongs, which end in /ə/ (/ɪə,eə,Ʊə/). Figure (1) below shows these diphthongs. 

 

 

  

 

 

 

 

 

Figure (1) Diphthongs in English 

     The following is a description of the diphthongs we have in English depending on RP 

English, which the language used as a model for Iraqi EFL learners in Iraqi universities.  

2.2.1. Closing Diphthongs 

The following is a description of centering diphthongs with examples that illustrate them. 

1. /aʊ/: A diphthong similar to “ow” that frequently results from letters (ou) and (ow) such 

as (brown /braʊn/, now /naʊ/). 



 

 

90 
 

    
                  PP:86 - 107  2073-6614  lSSN         مجلة جامعة الأنبار للغات والآداب 

University of Anbar Journal For Language and Literature 

 
2. /əʊ/: A diphthong similar to “boat” that frequently results from letters (ow), (oa) and (o) 

such as (slow /sləʊ/, moan /məʊn/). 

The following chart is presented by (Shameem, 2012) to show the closing diphthongs. 

  

 

Figure (2) English closing diphthongs ending in / Ʊ/  

3. /aɪ/: It is the same sound in the word "eye" resulting from the letters (i), (igh), and (y) as 

in the words (crime /kraɪm/, and like /laɪk/). 

4. /eɪ/: It is the same sound in the word “great”. It frequently results from the letters (ey), 

(ay), (ai/) and (a) as in words such as break (/breɪk/, rain /reɪn/). 

5. /ɔɪ/: It is the same sound in “boy”. It frequently results from letters such as (oy) and (oi) 

as in words like (oil /ɔɪl/, toy /tɔɪ/). 

     The following chart is presented by (Shameem, 2012) to show the closing diphthongs. 

 

 

Figure (3) English closing diphthongs ending in /ɪ / 



 

 

91 
 

    
                  PP:86 - 107  2073-6614  lSSN         مجلة جامعة الأنبار للغات والآداب 

University of Anbar Journal For Language and Literature 

 
2.2.2 Centering Diphthongs  

1. /ɪə/: A diphthong with a sound similar to “ear”. It is commonly found in letters such as 

(ee), (ie) and (ea) as in the words (beer /bɪə/, near /nɪə/). 

2. /eə/: This diphthong is similar to the one in “air”. It is commonly found in the letters 

(ai), (a), and (ea) as in (lair /leə/, stair /steə/). 

3. /ʊə/: This diphthong is similar to the one in “sure”. It commonly results from the letters 

(oo), (ou), (u), and (/ue) as in the words (tour /tʊə/, pure /pjʊə/). 

The following chart is presented by (Shameem, 2012) to show the centering diphthongs. 

 

 

Figure (5) English centering diphthongs ending in /ə/ 

 

 

2.3 Previous Studies 

    As mentioned before, the idea that learners of English all over the world encounter 

various types of difficulties has been an undisputable fact. Upholding this fact, researchers 

directed their attention to these difficulties with reference to several variables and with 

relation to many linguistic and dialectal backgrounds. The following is a review of several 

studies related to acquiring English diphthongs by EFL and ESL learners. Some other 

reviewed studies are interested in the relationship between learners'/teachers' perceptions 

of the difficulties encountered and the actual performance of learners. The review starts 
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with studies targeting Non-Arab leaners followed by studies on Arabs, and end with Iraqi 

learners. 

2.3.1 Studies on Non-Arab Learners  

     Anwar and Kalisa (2020) explored problems Indonesian learners of English 

encountered in the English Diphthongs that are not found in their first language. The study 

acknowledged difficulties faced by learners in pronouncing English sounds in general and 

diphthongs in particular. These learners were reported to face greater difficulties when 

acquiring diphthongs that have no counterparts in Indonesian language such as "([ɪə], [ʊə], 

[eɪ], [eə] and [oʊ])". The researchers employed interviews and a production test to collect 

data. The study concluded that "the total average of the incorrect numbers of English 

diphthong sounds in pronunciation made by students was 69% which was categorized as 

fair" (p. 17). Moreover, the errors committed by participants were basically deletion 

errors, and this was ascribed to the fact that these diphthongs are not familiar to 

participants.     

      Ponidi, Sabarudin & Arasuli (2021) examined the pronunciation of English diphthongs 

by Indonesian 79 learners at university level. This study adopted a descriptive qualitative 

method. The data comprised words that show eight diphthongs thrice. The pronunciation 

was recorded and analyzed via Audacity speech analysis program. The study concluded 

that most learners suffered in the pronunciation of English diphthongs "[eɪ], [oʊ], [aʊ], 

[ɪə], [ɛə] and [ʊə]". Yet, they suffered less in the pronunciation of "[aɪ] and [ɔɪ]". 

Indrawati and Puspani (2021) and Pratiwi and Indrayani (2021) also both reported 

difficulties encountered in the pronunciation most English Diphthongs by Indonesians 

EFL learners. The diphthongs that were very difficult to pronounce were the centering 

diphthongs; however, learners had problems with closing diphthongs ending in /ɪ/.  

  

     Liang (2014) examined the pronunciation of English sounds including diphthongs as 

they were produced by Mandarin learners. This study analyzed the pronunciation of 

English diphthongs aiming at identifying problems that prevent learners from acquiring 

correct pronunciation. The participants were fifty informants, who were reported to 

confuse between long vowels and diphthongs. The study recommended special attention 

to be given in designing teaching materials and in teaching techniques to the acoustic 

differences between long vowels and diphthongs.  
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     Demircioglu (2013) investigated the pronunciation of diphthongs by Turkish learners 

stressing the fact that English and Turkish are considerably different languages. These 

languages differ clearly in the articulation of several sounds, and this leads to lots of 

potential areas of difficulties. The study concluded that the difficulty in pronouncing 

diphthongs sprang from the special motor skills required in the pronunciation of 

diphthongs such moving the tongue and the jaw. Turkish learners are not familiar with 

these movements; hence, they are difficult for them to produce. This type of difficulty 

requires intensive practice on the part of learners to overcome these difficulties. 

2.3.2 Studies on Arab Learners  

     Abker (2020) focused on difficulties encountered by Saudi learners of English in the 

pronunciation of diphthongs. The study reported that EFL Saudi learners do suffer when 

they pronounce English diphthongs. The author recorded (25) learners' a production test in 

which they were required to utter (25) words that contain several diphthongs. Another test 

was conducted where learners should classify diphthongs by assigning them into different 

columns. The study concluded that Saudis encountered most difficulties in producing 

centering diphthongs (/ɪə/, /eə/, /ʊə/), and a lower difficulty level in producing the closing 

diphthongs (/eɪ/, /aɪ/, /ɔɪ/), and closing diphthongs (/əʊ/, /aʊ/). The study recommends that 

learners should be offered more time and space for exercising centering diphthongs. 

However, the study recommends using dictionaries to attain correct pronunciation, which 

could not as effective as intensive and extensive listening courses given to learners as 

listening is the first step to develop pronunciation. 

     Farrah and Halahlah (2020) explored mistakes made by Palestinian English learners in 

the pronunciation of several sounds including diphthongs. The population of the study 

comprised (120) participants, who were asked to fill in a questionnaire, pronounce certain 

utterances, and sit (a few of them only) for an interview. In the questionnaire and 

interviews conducted, learners express their opinions signaling most diphthongs to be 

difficult for them to pronounce. Of the reasons behind such errors, according to 

interviewee, is L1 interference in the acquisition of the FL. Lack of native exposure is 

another major reason named by interviewee.  

     Naji and Almakrob (2023) examined the pronunciation of British English vowels by 

Yemeni learners of English. The study employed Lado's (1957) and Flege’s (1995) models 

to account for the production of (65) Yemeni EFL learners, who belong to levels of 
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proficiency inn general English. The instruments used were a questionnaire and a 

production test. With reference to diphthongs, the study concluded that Yemeni's 

encountered difficulties in the centering diphthong /eə/; however, their accuracy in 

pronunciation increased with proficiency level increase.      

2.3.3 Studies on Iraqi Learners  

     Al-Kan'aan (2014) conducted a study examining Iraqis', students and teachers, 

perceptual identification of English diphthongs. She considered the task of perceptually 

identifying sounds of an FL a tough task for EFL learners to do successfully. The study 

stressed the link between perception and production as learners produce well what they 

have perceived well and vice versa. She assumed that "this is mostly applied to the 

identification of vowels, in general, and that of diphthongs, in particular" (p. 29). The 

study aimed at shedding light on problems encountered by student teachers majoring in 

English in discriminating diphthongs and how the ability to do so is affected by L1 vowel 

system that could prevent them acquire an accent-free L2. The study concluded that 

"English diphthongs that show some similarity to the Arabic ones are much easier for the 

subjects to identify than those which do not" (p. 48). However, the participants face 

considerable difficulties perceiving most diphthongs with low correct percentages. 

Besides, L1 and FL differences, "lack of the appropriate exposure to a natively spoken L2, 

with the teacher as the only available model" (p. 48) is another important reason for this 

failure.    

     Yousef and Ameen (2021) analyzed mistakes comitted by Iraqi EFL learners in the 

pronunciation English diphthongs situated in multi-syllable words. To this end, (25) Iraqi 

EFL learners from the "department of English at Cihan University/ Slemani" (p. 17) were 

selected to take a production test, in which they were required pronounce (10) words 

showing English diphthongs in various settings. The study findings obviously exposed 

that Iraqi EFL learners suffered a lot with diphthongs as they either mixed one for another 

or change the diphthong into a pure vowel. 

     Shaymaa and Rezqallah (2021) conducted a study to examine the difficulties Iraqi EFL 

learners encounter in producing English diphthongs in connected speech. The authors 

asked 4th stage college students to participate in a production test. The study reported 

difficulties in pronouncing diphthongs, bedsides other types of sounds that resulted in poor 

pronunciation that consequently leads to communication breakdown. Similar difficulties 
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were also reported in several other studies as the ones arrived at in Shakir (2023), who 

mentioned several reasons for these difficulties. Of them is differences between L1 and 

FL/L2, and the possible negative L1 transfer. Another one is related to ineffective teaching 

styles used by teachers at schools. The author suggested that English language teachers 

should be regularly updated on recent effective teaching styles and techniques; especially 

those related to sounds transcription.  

     All of the previously reviewed that targeted various types of learners acknowledged the 

difficulties encountered in the pronunciation and perception of English diphthongs. They 

have tackled the topic from different angles as well including variations between the L1 

and the target language, lack of native exposure, inappropriate teaching and learning 

techniques, etc. However, no previous study has examined the performance of Iraqi EFL 

learners with reference to their and their teachers' perception of the difficulties 

encountered by learners. Hence, the study starts with eliciting learners' and teachers' 

perception of the difficulties encountered in the pronunciation of diphthongs, and later 

examined the actual difficulties encountered in the pronunciation of Iraqi EFL learners. 

The data collected from the questionnaires in the first part and the data collected from a 

production test in the second part are compared to identify the learners' and teachers' 

awareness level. The results of this comparison will hopefully offer clear and more 

accurate expectations of which diphthong is or is not difficult to acquire. Consequently, 

both learners and teachers will be able to design their road maps to arrive at more 

intelligible and more nativelike pronunciation of English diphthongs in English language 

in general.  

 

  

3. The Methodology 

    This study adopted an ex post facto design that examined EFL learners' performance 

without any attempt to manipulate the data obtained. The current situation of learners' and 

teachers' perception as well as the current pronunciation of diphthongs by Iraqi EFL 

learners are the two variables under investigation in this study. The study employed a 

quantitative method that relies on numbers, percentages, and difficulty rank orders, which 

are obtained via descriptive and inferential statistics. More specifically, the study 
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employed two questionnaires so as to elicit teachers' 

(https://forms.gle/SJmHyJWzfv7X5yG9A), and learners' 

(https://forms.gle/bvbMBzNAJqjmQp5i9) attitudes in relation to the difficulties they think 

Iraqi EFL learners face when acquiring English diphthongs. To compare between teachers' 

and learners' perception on one hand, and actual performance on the other, an actual test 

was designed.  

     The data obtained from these instrument (questionnaires and production and 

identification tests) were first processed via descriptive statistics to identify in two rank 

order tables, one for teachers and another for learners, to arrive at the nature of difficulties 

encountered in the identification and pronunciation of diphthongs from the view point of 

teachers and learners. The results of the identification and production tests were also 

processed statistically to obtain a rank order table based on the actual difficulties 

encountered by learners. The last step was to compare between the tables referred to above 

to identify teachers' and learners' awareness level of the real problems experienced in the 

pronunciation of English diphthongs. The results of this comparison would hopefully help 

teachers and learners develop their teaching and learning styles and techniques to target 

real problematic areas and consequently teach better and pronounce better.      

3.1 Study Samples 

    The samples used in this study were of three groups. The first group comprises 92 Iraqi 

EFL learners majoring in English language and its literature. They were third and fourth 

stage students from two English language departments in the University of Anbar; College 

of Education for Women and the College of Education for Humanities. This group of 

students were asked to respond to a questionnaire asking them to arrange diphthongs from 

the most to the least difficult based on their experience in learning these sounds. The 

second group consisted of 24 English language teachers with M.A or PhD degree in 

English language. They were instructors working in the University of Anbar or in Anbar 

Education Directorate. These were also asked to arrange diphthongs from the most to the 

least difficult to identify and produce based on their perception of the difficulties Iraqi 

EFL learners may encounter in identifying and pronouncing diphthongs. The third group 

consisted of 10 Iraqi EFL learners randomly recruited from the bigger number of students, 

who participated in the questionnaire. They were asked to participate in an identification 

and a production tests aiming at showing the actual difficulties encountered by Iraqi EFL 

https://forms.gle/SJmHyJWzfv7X5yG9A
https://forms.gle/bvbMBzNAJqjmQp5i9
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learners in identifying and producing English diphthongs to be compared with perceived 

difficulties reported in the questionnaires.  

3.2 Data Collection Method 

    The first and the second questionnaires were presented to a group of English language 

students and a group of English language teachers. Both of the groups speak Baghdadi 

Arabic as their mother tongue. The questionnaires consisted of questions to elicit learners' 

and teachers' perception about these difficulties. The questionnaire contains some 

questions about the learners' expectation for their ability in perception and producing 

English Diphthongs with identification of sounds that are difficult for them to perceive or 

produce.  

    As for the second questionnaire, it was of two parts presented to a group of 24 Iraqi 

English teachers. The first part contains two questions, one of them about their expecting 

of the difficulty that the students face in perceiving the English diphthongs, while the 

second was if their students are facing any difficulty in producing these sounds, and what 

are these difficult sounds exactly. The second part was contains some information about 

the teachers who participate in the questionnaire their academic rank, Subjects they teach, 

Their Qualification and Years of experience in teaching English language. 

    In the identification and production tests, 24 words were presented to 10 students (for 

the full list words, see Appendix A). In the first test, participants were asked to listen to 

the words and identify which diphthong they have heard in each word. In the second test, 

participants were asked to pronounce the same list of words as they were shown to them in 

cards. Their pronunciation was directly recorded via a special type of noise cancelling 

microphone. In order to avoid any effect of familiarity with the words used, the researcher 

asked half of the participants to start with the identification test and the other half to start 

with production test. The identification test was scored by the researcher himself, while 

the production test was scored by three experienced raters including the researcher 

himself.   

3.3 Data Analysis Method 

    The two questionnaires administered on Iraqi EFL learners and teachers were processed 

by the researcher to obtain the times learners and teachers tick on each diphthong as being 

to identify and to produce respectively. Based on participants' responses, rank order 
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difficulty was created for learners and teachers and in relation to identification and 

production respectively.  

     As for the actual identification and production tests, error counts and error percentages 

obtained after scoring learners' responses to the two tests were used to create difficulty 

rank orders for identification and production respectively. The ranking of English 

diphthongs from the most to the least difficult to identify and produce are going to be 

compared with ranking created based on the results of the questionnaires. This comparison 

aims to identify learners' and teachers' awareness level of the difficulties encountered in 

the identification and production of English diphthongs  

4. The Results  

    The results of the current study are presented in this section starting with the results of 

the two questionnaires administered on Iraqi learners and teachers, and moving on to the 

results of the production test conducted on Iraqi learners.  

4.1. Perceived Difficulty to Identify and Produce Diphthongs  

     Based on the results of the first questionnaire, learners expected difficulty in perceiving 

English Diphthongs. In response to the first question in the questionnaire, learners 

expected considerable difficulties in perceiving English Diphthong as 66.3% of the 

participants answered with "Yes", the rest of the participants (33.7%) denied having any 

problems with the perception of diphthongs. The second question requires learners to tick 

on specific diphthongs they believe to be difficult to perceive by Iraqi EFL learners.  

Based on learners' responses, a difficulty rank order was obtained that ranks diphthongs 

from the most to the least difficult to perceive as shown in Table 1 below.   

 

Rank Order Perceived Difficulty Diphthong 

1 67% /əƱ/ 

2 46% /eə/ 

3 42% /Ʊə/ 

4 36% /ɪə/ 

5 35% /eɪ/ 

6 30% /ↄɪ/ 
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7 23% /aɪ/ 

8 20% /aƱ/ 

Table 1 Difficulty Rank Order in Identifying Diphthongs based on Learners' 

Perception 

     It is clear in Table 1 above that the diphthong /əƱ/ was perceived to be the most 

difficult followed by the three centering diphthongs /eə/, /Ʊə/, and /ɪə/. On the other hand, 

closing diphthongs were perceived to be easier to perceive. However, difficulty in 

perceiving diphthongs was acknowledged in reference to all diphthongs.    

     As for Iraqi teachers of English, all of them acknowledged that learners encounter 

difficulty in perceiving all diphthongs with 100%. It means that teachers are fully aware of 

the problems their students face in learning diphthongs. In response to the question, in 

which teachers were required to specify diphthongs that are difficult to perceive by Iraqi 

learners, teachers believe that centering  diphthongs are the most difficult to perceive. 

They also think that the closing diphthong /əƱ/ is also very difficult. Table 2 below shows 

difficulty rank order based on teachers' responses to the questionnaire.  

Rank Order Difficulty in perceiving Diphthongs 

1 70% /Ʊə/ 

1 70% /əƱ/ 

2 55% /eə/ 

3 50% /ɪə/ 

4 35% /aƱ/ 

5 25% /eɪ/ 

6 20% /ↄɪ/ 

7 15% /aɪ/ 

Table 2 Difficulty Rank Order based in Identifying Diphthongs Based on Teachers' 

Perception 

    The first thing to be noticed in the ranking orders presented in Tables 1 and 2 is that 

both learners and teachers have almost the same perception regarding the most and the 

least difficult diphthongs to perceive by Iraqi learners. They agreed that the most difficult 

diphthong to perceive and produce is the one in the word "boat" /əƱ/. Similarly, both of 

them identified centering diphthongs /eə/, /ɪə/, and /Ʊə/ to be of a high difficulty level.   
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     As for perceived difficulty to produce English diphthongs by Iraqi EFL learners, both 

learners and teachers think there is considerable difficulty to produce English diphthongs. 

A percentage of 65.6 of the learners acknowledged problems in producing English 

diphthongs, while 34.6% reported no difficulties. As for teachers of English 100% of the 

informants believed that learners encounter difficulties in producing English diphthongs. 

Again, both learners and teachers are aware of the difficulties learners face in pronouncing 

these sounds; however, the level of difficulty was very much higher as perceived by 

teachers.  

     In the results of the perception test, informants were required to listen to the words that 

show the eight English diphthongs in thrice and identify on a sheet of paper the diphthong 

they have heard. In response to which specific diphthongs are difficult to produce by Iraqi 

EFL learners, participants referred to centering diphthongs to be the most difficult to 

pronounce. In the same vein, teachers believed that centering diphthongs are the most 

difficult to produce by Iraqi learners. Other diphthongs were rated to be of medium to low 

difficulty with slight differences between learners and teachers as shown in Tables 3 and 4 

below.         

Rank Order Difficulty in producing  Diphthongs 

1 60% /eə/ 

2 58% /ɪə/ 

3 55% /Ʊə/ 

4 49% /əƱ/ 

5 35% /eɪ/ 

6 33% /ↄɪ/ 

7 30% /aɪ/ 

8 28% /aƱ/ 

Table 3 Difficulty Rank Order in Pronouncing Diphthongs based on learners' 

Perception 

 

Rank Order Difficulty in producing  Diphthongs 

1 80% /eə/ 

2 76% /ɪə/ 
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3 75% /Ʊə/ 

4 55% /əƱ/ 

5 54% /eɪ/ 

6 51% /ↄɪ/ 

7 49% /aɪ/ 

8 43% /aƱ/ 

Table 4 Diphthongs Difficulty Rank Order in the Pronunciation based on Teachers' 

Perception 

4.2 Actual Difficulty to Identify and Produce Diphthongs  

     The second part of the current study was devoted to investigate the actual difficulties 

faced by Iraqi EFL learners in the identification and pronunciation of English diphthongs. 

An identification test was first conducted to obtain a rank order difficulty based on the 

mistakes made by learners in identifying diphthongs. The participants were asked to listen 

to the words that have English diphthongs three times for each diphthong. They should 

listen and tick on a sheet of paper that has the full list of diphthongs based on what they 

hear. The recording of the words used in the test was made by a Native male speaker, who 

volunteered to participate in this study.  

     The responses of the identification test were processed by the researcher to arrive at 

correct and incorrect answers. Again, the closing diphthong /əƱ/, and the centering 

diphthongs /eə/, /ɪə/, and /Ʊə/ were the most difficult to identify as shown in Table 4 

below.  

 

Rank Order Difficulty in identifying Diphthongs 

1 82% /əƱ/ 

2 75% /ɪə/ 

3 72% /Ʊə/ 

4 70% /eə/ 

5 60% /eɪ/ 
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6 55% /ↄɪ/ 

7 43% /aƱ/ 

8 30% /aɪ/ 

Table 5 Rank Order Difficulty in Actual Identification of Diphthongs  

     The production test conducted in this study aimed to identify actual problems in the 

pronunciation of diphthongs by Iraqi EFL learners. The results of the production test are to 

be compared with responses given by learners and teachers in the questionnaires. The 

participants were give the list of words that provides English diphthongs three times each 

to be pronounced by Iraqi learners. Their pronunciation was directly recorded via a 

microphone and the pronunciation was directly stored in audio files. The pronunciation of 

learners was given to the three experts, who will decide on the accuracy of the 

pronunciation of diphthongs. The three experts' rating was changed into correct and 

incorrect values. A difficulty rank order was obtained. The rank order in provided in Table 

6 below. The number of trials for each diphthong is 30, and the overall number of trials is 

240 trials. 

   

 

 

 

 

Rank order Error 

Percentage 

Incorrect 

pronunciation 

Correct 

pronunciation 

Diphthongs 

1 80% 24 6 /Ʊə/ 

2 70% 21 9 /ɪə/ 

3 60% 18 12 /eə/ 

4 40% 12 18 /əƱ/ 

5 20% 6 24 /aƱ/ 
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Table 6 Difficulty Rank Order in Actual Pronunciation of Diphthong 

     Based on the results of the production test tabulated in Table 6 above, Iraqi learners 

suffered greatly with the pronunciation of the centering diphthongs with difficulty 

percentage ranging from 80% to 60%. Other closing diphthongs were well produced with 

error percentages ranging from 20% to 7%. Only the closing diphthong /əƱ/ was 

somehow difficult with 12 error counts and 40% error percentage. The production test 

results showed Iraqi learners' better ability to produce diphthongs compared to their 

identification in one hand, and to learners' and teachers' perception of difficulties 

encountered in the pronunciation of diphthongs on the other hand. This means that Iraqis 

were good at producing diphthongs; yet, they were not that good in identifying the same 

diphthongs. This is somehow surprising as perception often precedes production, and 

learners learn to perceive first and they learn to produce at a later stage.  

     One thing worth mentioning here is that participants in the production test tended to 

change one diphthong for another. They changed difficult unfamiliar diphthongs into 

easier more familiar to them. Moreover, they tended to change centering diphthongs into 

monophthongs, which are more familiar in their own L1. A diphthong such as /ɪə/ is oftn 

changed into the monophthongs /ɜː, i:/ and the diphthong /eə / was replaced with the 

diphthong /eɪ/, while  /Ʊə/ was pronounced as /u:, o:/ and /əƱ/ as /aƱ/.  

5. The conclusion 

     The study concluded that Iraqi EFL learners encounter difficulties in identifying and 

producing English diphthongs. The difficulty was reported to be the greatest with 

centering diphthongs. This could be for several reasons. The first is related to the 

perception of these diphthongs i.e. learners were exposed to incorrect pronunciation of 

these vowels and they develop their own pronunciation according to this improper 

perception. This requires more emphasis on improving teachers' pronunciation of these 

diphthongs as they are almost the only available models to Iraqi learners via whom they 

6 10% 3 27 /ↄɪ/ 

7 7% 2 28 /aɪ/ 

8 7% 2 28 /eɪ/ 
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acquire the pronunciation of the FL sounds. The second reason could be related to L1 

negative transfer, which impedes acquiring correct pronunciation of these diphthongs.  

     As for the issue of learners' and teachers' awareness of the difficulties encountered by 

Iraqi EFL learners, both learners and teachers acknowledged such difficulties. Moreover, 

teachers of English reported difficulties with all diphthongs, while Iraqi learners did so 

with some of them. However, both learners and teachers believed that centering 

diphthongs are the most difficult to identify and perceive. The actual identification and 

production tests confirmed the results of the questionnaire as they referred to centering 

diphthongs to be the most difficult to perceive and produce. Furthermore, participants 

claimed that the closing diphthong /ƏƱ/ to be among the most difficult diphthongs to 

perceive and produce.  

     The reason for the difficulties in identifying and producing centering diphthongs in 

addition to the closing /ƏƱ/ is that all of these diphthongs contain the /Ə/, which is a 

vowel not available in the sound system of neither Arabic nor Iraqi sound systems. Yousef 

and Ameen (2021, p. 18) confirm that "most of the English diphthongs are rarely found in 

Iraqi accent and usually replaced by improper sounds found in their native sound system".  

What adds to the problem of pronouncing centering diphthongs is the fact that these 

diphthongs are altered to be monophthongs rather than diphthongs. The diphthong /ɪƏ/ is 

pronounced as /i:/ as in the word (here), and the diphthong /ƏƱ/ is changed to be /u:/ as in 

the word (poor). These changes made by native speakers of English in the pronunciation 

of these diphthongs results in less exposure to these sounds. Logically speaking, having 

less exposure to these sounds definitely leads to less practice and more problems. Ahmad 

and Meena (2021, p. 2919) conclude that "students who are deeply involved in English 

language exposure and students who have created a sort of English language environment 

can speak more fluently".  

     The level of awareness learners and teachers of English showed in this study is very 

good as the difficulties perceived by Iraqi learners and teachers did matched the 

difficulties reported in the actual identification and production tests. However, this high 

level of awareness is not reflected on learners' identification and production abilities. Iraqi 

EFL learners are still lagging behind in the identification and pronunciation of English 

diphthongs based on the results of the actual tests conducted in this study. More attention 

is required from the Ministry of Education and the Ministry of Higher Education and 
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Scientific Research in Iraq to training teachers on the pronunciation of English sounds in 

general and English diphthongs in particular. More exposure to native pronunciation 

should be provided to Iraqi EFL learners to compensate for the inadequacy of being taught 

by non-native teachers and in a non-native setting.         
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Appendix (A) 

Wordlist of English Diphthongs 

No. Diphthong Word Transcription 

 

1 

 

/eɪ/ 

Face /feɪs/ 

Day /deɪ/ 

Wait /weɪt/ 

 

2 

 

/aɪ/ 

Price  /praɪs/  

Right  /raɪt/ 

Side  /saɪd/  

 

3 

 

/ↄɪ/ 

Choice  /tʃↄɪs/ 

Noise  /nↄɪz/ 

Boil  /bↄɪl/  

 

4 

 

/əƱ/ 

Boat  /bəƱt 

Most  /məƱt/ 

No  /nəƱ/ 

 

5 

 

/aƱ/ 

Cow  /kaƱ/ 

Sound  /saƱnd/ 

House /haƱs/  

 

6 

 

/ɪə/ 

Near  /nɪə/ 

Hear /hɪə/ 

Dear /dɪə/ 

 

7 

 

/eə/ 

Fair  /feə/ 

Hair  /heə/ 

Care  /keə/ 

 

8 

 

/Ʊə/ 

Tour  /tƱə/ 

Sure  /ʃƱə/ 

Poor  /pƱə/ 
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