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Cognitive harmony refers to the conceptual mapping that arises in the
translator’s mind when they translate a text into the target language. Cognitive
harmony is crucial for maintaining the communicative impact and cultural
nuances between the ST’s intended meaning and the reader’s interpretation. The
study hypothesizes that cognitive harmony can occur in the translation process,
contributing to conceptual matching and successful conveyance between the ST
and the TT. The study aims to identify how cognitive harmony is retained or
disrupted when translating metaphoric scenarios from Arabic into English. The

qualitative analysis uses six Arabic texts and their English translations. The
translation of these texts will be evaluated based on Gutt's cognitive translation
model (2000), considering whether they are conveyed indirectly or directly.
Then, cognitive harmony will be rated as full if the translation was indirect, or
partial if the translation was direct. A key finding is that cognitive harmony,
whether full or partial, is evident in all six texts. This confirms that cognitive
harmony is consistently found in the translation process. The study also reveals
that the translator’s cultural and social awareness has a significant impact on the
rating of cognitive harmony in the translation process.
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1. Introduction

Because language and cognition are essential
components of human mental functioning and are
intricately linked, their interaction is complex and
multifaceted within models of language users’
communication. Language is frequently seen as a
cognitive tool that makes thinking and processing
easier, i.e., it gives language users the ability to
represent, organize, and process mental
representations.

2. Rationale for Cognition

Cognition is a collective term for the conscious and
unconscious processes involved in thinking,
reasoning, and interpreting figurative tropes in a text
(Cherry, 2023, p. 1). Cognition paves the way for a
better understanding of the text. It also enables
participants to recognize the utterance's context, the
text's environment, and patterns in the text's inputs
(Erton, 2020, p. 1910). Given such a case, one is
required to follow a set of cognitive processes.
Among them are (Cherry, 2023, p.p. 2-3):

a. Attention: It is a cognitive process that enables

participants  to  concentrate on  particular
environmental textual inputs. Consider the
following example:

(1) ST

el e L;_jl_u.u e Ei G0 "
(U=¢1994 J oS3 7).
TT
- “Look out for the creepy-crawlies, dear”.
(Cobham, 2001, p. 12).
The speaker here makes the recipient concentrate on
particular environmental stimuli through giving
some figurative expressions in the textual input, i.e.,
to beware of creepy-crawlies.
b. Language interaction: It is a cognitive process that
allows participants to understand and express
thoughts via spoken and written utterances. This is
crucial to enable participants to interact with the

textual material. Consider the following
conversation between a little girl and her
grandmother:

(2) ST

M gl ) i) 3y ) el e JE )" -
Ml i) i T e -
(u=¢1994 A<l 6).
TT
- “Stop, Sana, dear. [ want to have a rest”.
- “All right, Bibi. I said you were tired”.
(Cobham, 2001, p. 11).
By using language, the grandmother (Bibi) was able
to communicate with her granddaughter to express
her fatigue.

c. Learning process: It is also a cognitive process
that absorbing information,
synthesizing it, and associating it with what we
already know. Consider the following advice
imparted to the little girl by her grandmother.
(3)ST

involves new

ot ISl Sl el el e due
e (pa Ty dll ausd a3y 0
(U= 1994 A s3, 5),
TT
-“Good girl. That’s the way to talk. Never let God’s
name be far from”.
- “Yes, Bibi.”
(Cobham, 2001, p. 10).
The little girl received a new information from her
grandmother, she synthesized it and associated it
with what she already knows, that is, to trust in God.
d. Memory status: It is a crucial cognitive process
that involves encoding, storing, and retrieving
information. It is essential to the learning process
and helps people remember facts about the world as
well as their experiences. For example:
“4)
ST
A 4l 83 g o el S an i 5" -
(U= <1994 1S3, 422),
TT
-“He recalled his fading thoughts and memories”.
(Cobham, 2001, p. 339).
One can retrieve memories, thoughts, or information
through his/her memory.
e. Perception process: It is a cognitive process that
enables humans to receive information from their
senses and then use that information to react to and
interact with their environment. Consider the
following case:
®)
ST
el A e Sl o 150 A ey o) i
(U= <1994 1S3, 6).
TT
-“She watched him walking away and thought he
could have been anybody”.
(Cobham, 2001, p. 11).
Depending on the process of perception, one can
conceptualize what they perceive in the
environment.
f. Thought process: It is a critical component of
cognitive processes. It enables participants to
engage in higher reasoning, problem-solving, and
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decision-making skills. Consider the following to
illustrate such a case:
(6)
ST
puld oy Sllae (e Alsh sae Cu SILG By ) ) Lo i e (I
MR Gl el pum g day A Ll 2 ey I JB
(u=¢1994 A3 10).
TT
“I knew he wasn’t going to stay in Kuwait long.
Since Abd Al-Karim Qasim said Kuwait belongs to
us, things have got worse for Iraqis over there”.
(Cobham, 2001, p. 13).
The speaker here predicted the period of stay by
applying their process of thought to read the political
situation at that time.
2.1 Representing Background Knowledge
Representing background knowledge is another
aspect of communicative conditions. It is a cognitive
ability that language users have, through which they
can retrieve stored communicative experiences
before dealing with a particular topic or situation. It
serves as the cornerstone for the inputs of new
knowledge and shapes language users' perceptions
within contextual awareness. Education, learning
opportunities, cultural influences, and personal
interests can all contribute to shaping background
knowledge (NRC, 2000, p.117).
2.1.1 Scenarios
Scenarios are cognitive frameworks or mental
structures that can be considered an essential
component to represent background knowledge.
Scenarios are defined as imagined sets of events that
represent potential future states or situations. They
help participants anticipate a variety of prospects by
and their possible
consequences. support  strategic
perception and decision-making by enabling

exploring many options
Scenarios

participants to run different scenarios and evaluate
their implications. For example:

(7) “A company might create scenarios to account
for potential changes in technology, competition, or
market conditions and then create backup plans
based on such developments”.

(Schoemaker, 1995, p. 27).

Yule (1996, p. 21) claims that language users use
scenarios because they ease the process of
comprehending the speaker’s/hearer’s intentions in
addition to the meaning involved in the text
implicitly. In this respect, Mehawesh (2014, p. 258)
sees that meaning does not only exist in the word
itself; rather, it can be established through language
interaction, social interaction, and context, i.e.,

scenarios. For this reason, Baker (2006, p. 64)
asserts that the translation process does not only
involve replacing word by word into TT but also the
context (i.e. scenario) in which the word occurs.
Understanding the scenario for a specific text means
understanding the plot of that text. For example:
@®)
ST
Ol ila e o) janll Lginsl HAl LA Guadl) culS
daai o B sad ¢yl e Jl el slaw caad ¢ Al
Sl e Ll
. 27).0= 1994 « Jdsal(
TT
“The last red rays of the sun were falling high up on
the neighbor’s wall and the sky was still blue. By
now we would usually be sleeping up on the terrace.
Most years we would start towards the end of May”.
(Cobham, 2001, p. 25).
The scenarios that the translator captured in the
example (8), i.e., “the last red rays of the sun”
(sunset), “the sky was still blue” (sky), and “end of
May” (beginning of summer) have been experienced
by the translator, i.e., these scenarios are familiar
and already existed in the translator’s mind. Thus,
they produce a sort of cognitive harmony in the
translator’s mind with the text that she works on.
Consequently, scenarios facilitate the process of
understanding the text.
2.2 Figurative Language in Narrative Style
Figurative language is the use of words in a way that
departs from their typical meaning and arrangement
to express a complex idea, effective writing, or an
emotive analogy (Gibbs,1994, p. 85). This means
that the writing style is distinguished from others
when the works—such as letters, magazines, news
articles, poems, ads, and so on—have the power to
emotionally connect with readers despite typically
using figurative language throughout (Brown, 2004,
p. 335).
2.2.1 Metaphor
Metaphor is a powerful literary device, and it is one
of the most significant forms of figurative language.
It is a linguistic device that draws parallels or close
implicit comparisons between two unlike things.
Metaphor has a crucial role in the process of
translation. By tackling familiar concepts and
images, a metaphor helps translators to easily
understand abstract, emotional, and cultural
concepts that they may face in rendering a text. In
other words, the metaphor enables translators to
retain the same ST image schema and transfer it to
the TT image schema (see Suszynska, 2015, p. 165;
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Al-Hasso and Ahmed, 2024, p. 153). Consider the
following example:
9
ST

Ol (Al G gaa Jis Jsb e sk e Ladll !

Ml o L sy Jlaali 13335

(u=¢1994 A3 17).
TT
“It went from the soldier down to the river, and you
could walk along beside the river right up to the
neighbor’s house. It was a huge orchard, my dear, a
wilderness! A donkey could get lost there for four
days!”.
(Cobham, 2001, p. 18).
The metaphor in example (9) « steadl 1831 ol Gliw »
Al ml L g involves the description of the
orchard as a “wilderness” and that “a donkey could
get lost there for four days”. This metaphor is used
to describe how large the orchard is. Hence, facing
such metaphorical expressions may create a sort of
mental mapping in the translator’s mind that would
facilitate the process of reflecting a similar ST image
schema in the TT.
2.2.2 Simile
A simile is another form of figurative language that
compares two dissimilar things by using a
conjunction like as, like, resemble, etc. It is a
powerful tool for enhancing writing with feelings,
emotions, and imagery (Suszynska, 2015, p. 166).
Simile, therefore, plays a crucial role in the
translation process as it affects how the translators
interpret the deeper layers of meaning, cultural and
emotional nuances that a simile relates to the text

(Toris, 1995, p. 14). Consider the following
example:
(10)
ST
O aled AL ki ¢y Al oLl @lld (58 e cailsn
")A.A.‘\
. 28).0= 1994 ¢S\
TT

“That evening back in the autumn, Fuad’s eyes

had been glowing like dying embers”.

(Cobham, 2001, p. 26).

The writer makes use of a simile in the above
sentence when he compares Fuad’s eyes to dying
embers using the conjunction “like” to establish a
sort of comparison. The writer tries to evoke an
emotional image schema of Fuad’s status by
describing his eyes like dying embers. Such a simile
might express Fuad’s sadness, or it might suggest
that Fuad is gradually losing his energy or

something precious. The translator's perception of
what such a simile holds will facilitate the process
of transferring the ST image into the TT image.
2.2.3 Metonymy
Metonymy is another aspect of figurative style that
is applied to the tropes of daily life language. It
refers to the process of substituting the name of an
object or concept with a word or a phrase that is
closely related or associated in some way with the
original one (Radden and Kdvecses, 2007, p. 335).
Like other figures of speech, metonymy is a
cognitive tool that plays an important role in the
translation process. It enables translators to create a
conceptual mapping between ST and TT, i.e., it
helps them navigate the relationships between
concepts and their related components (see Zheng,
2014, p. 31; Purnima, 2014, p, 19). Consider the
following example:
(11
ST
& o 53 Caaai S A 5 eLal) (e g () 2 53 S "
" La IS (mn Lgia pgd s Lot
"0Aana ¢ gnaall s
Maasl_
(U= <1994 s, 15).
TT
“She wanted to get dinner over so she could talk to
her daughter in peace and try and find out what
exactly she was planning to do."
“Have you put the food out, Madiha?”
“Yes.”
(Cobham, 2001, p. 17).
The metonymy in the example (11) above can be
found in the ST phrase "¢ssall & puaa” je., the
broader activity of getting the meal ready.
Conceptualizing such metonymy by the translators
would make them able to keep the figurative sense
intact, i.e., to evoke a similar ST scenario to be
reflected in the TT as in “Have you put the food out”.
2.2.4 Synecdoche
Synecdoche is a figure of speech that refers to the
relationship between a whole and its parts, i.e., it
uses a part to represent the whole and vice versa.
synecdoche is a rhetorical device that makes use of
a term or expression that refers to a part of
something to represent a whole or a whole to
represent a part of something (see Ali, 2015, p. 729;
Hornby, 2015, p. 1570). Synecdoche plays a key
role in the translation process, through which
translators can achieve semantic precision while
transferring ST materials into TT ones, i.e., it
enables a concise expression of complex ideas. (see
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Lakoff and Johnson, 1980, p. 41). Consider the
following example:
(12)
ST
o3 i gy ol Jlall laad il 5 (38 59 Lgimial Q31
Max Lgaile (335 Al Lind Bhadl (e (5 53 Al ¢ yandl (e dsal )
. 14).0= ¢1994 « ISl
TT
“She embraced her gently and kissed her damp
cheek. She thought her daughter was acting like a
five-year-old who had seen nothing of life and its
hardships”.
(Cobham, 2001, p. 16).
The synecdoche in the above example can be found
in the phrase “life (whole) and its hardships (parts)”,
which refers to the scripts of life experiences, i.e.,
the lessons and challenges that determine
participants’  understanding, personality,
maturity. Conceptualizing this synecdoche would

and

help translators keep the figurative trope or sense
intact, i.e., to evoke a similar ST image to be
mirrored in the TT image.
2.2.5 Allusion
Allusion is a figurative trope used commonly in
literature. It is a literary device used to imply
meaning to create a sort of association between
ideas, cultures, or historical occasions alluded to by
the speakers or writers and that the hearers or the
readers are expected to conceptualize and
understand them (Irwin, 2001, P. 287). Since
allusion has no direct equivalent in the TT, it plays
a key role in the translation process by offering
explanations for the task handled by the translator.
These explanations, in turn, facilitate the process of
capturing the encoded meaning involved in the ST.
(see Barnet et al, 1971, p. 4; Lefevere, 1992, p. 22).
Consider the following example:
(13)
ST
80 e L Blall (e (alie AT aily e (T Cinae Sl
sl e S st ol L L8 s i e i aual
neJ<ala e T sk 953
(U=¢1994 S 111).
TT
“Midhat, I’'m not desperate. I’ve messed up my life
....once I tried to put myself on the dissecting table
peeling the layers away to see who am [? What
makes me what I am? How have I got like this?”
(Cobham, 2001, p. 86).
The allusion in example (13) lies in the ST phrase
() s ol W 380 da L84 e s aal®) The writer
employs allusion to refer to the process of self-

examination or introspection, i.e., retrieving the
frame of self-reproach. Such a cognitive process
made by the translator would facilitate the process
of recognizing the frame held in the ST allusion. The
translator, consequently, will be able to reflect the
inferred idea in the TT that sounds the same ST echo
as in “to put myself on the dissecting table peeling
the layers away to see who am 1?”.
2.2.6 Irony
Irony is another type of figurative language. It is an
utterance or a statement that contrasts what is
expected with what happens, i.e., a statement that
contradicts the actual attitude of the speaker or the
writer (Gibbs, 1994, p. 359). In this context, irony
has an essential role in facilitating the process of
translation, as the translators draw in their minds a
sort of cognitive contrast between the echoed
content and the writer’s/speaker’s actual stance for a
given ironic expression in the ST. This will enable
translators to engage with the texts’ more profound
meaning, allowing them to perceive and grasp the
underlying meaning of the ironic expressions (see
Sperber and Wilson 1995, p. 239; Zakirova, 2024, p.
114). Consider the following example:
(14)
ST
"hé;]\dAdSL_q‘)r_\ ;L@_umhuj\:{;g.\aﬁ_m\s
el Blall Wy < sall W1 MOl U Sladls sil oSl sy
p A% a g ol
(U=¢1994 A sl 14).
TT
“I know all that,” whispered Madiha again. “But
I’m living in limbo, and I’m not getting any
younger.”
(Cobham, 2001, p. 16).
The irony in example (14) lies in the ST phrase ( s
<Llay i 3Lalla®). Madiha, in this phrase, expresses her
sense of impatience and frustration scenario. The TT
phrase “living in limbo” implies a sense of urgency
and a desire for change, which nearly holds a similar
ST ironic meaning in the TT. Such a cognitive
analysis made by the translator enabled her to reflect
the ST’s ironic scenario in the TT.
3. Methodology
3.1 The Model Adopted
The study adopts Gutt's cognitive model (2000) of
the translation process. Gutt developed his cognitive
model based on the relevance theory proposed by
Sperber and Wilson (1986) to highlight the
significance of descriptive translation in particular,
compared to interpretive translation. According to
Gutt's cognitive model, the translation process is a
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communicative act that can be categorized into two
main types: direct and indirect translation (Gutt,
2000, p. 168). Direct translation is an interpretive
process that focuses on the semantic meaning or the
form of the word itself. In other words, the direct
translation goes alongside shared linguistic
properties rather than shared assumptions (Gutt,
2000, p. 169). Indirect translation, in contrast, is a
descriptive process that offers translators multiple
choices, enabling them to convey the core meaning
of the SL message in a relevant way in the TL.
Indirect translation deals with the deeper or the
implicit meaning of the addressed message (Gutt,
2000, p. 171).
3.2 Data Collection
Six Arabic texts and their translated versions into
English are carefully selected and taken from a
famous Iraqi novel entitled “The Long Way Back”
written by Fuad Al-Takarli (1994). This novel is
translated into English by Catherine Cobham
(2001). The selection process of these six texts is
based on the needs of the current study, i.e., it suits
the analysis criteria of the current study to illustrate
the occurrence of cognitive harmony in the
translator’s mind during the translation of a novel
from Arabic into English. To ensure the accuracy
and precision of the data analysis process, the study
employed two software programs. The first is the
Statistical Package for the Social Sciences (SPSS).
The second is Microsoft Excel 2016, used for
organizing data and analytical tasks.
3.3 Data Analysis
Text No. 1
ST
e it Spas S il
iy ¢ ldat 3 ¢ldiad yiale) 4 cuilS
5 [KYRIEY PRRRIELIN Y I~
(05 dA pa F pa o
Wlgd | e
(U= 1994 « sl 25-26).
TT
“What’s wrong, Karumi? What is it, my dear?
His hands were shaking. That’s blood. Fuad’s blood,
Mother, he shouted in a frenzy.”
(Cobham, 2001, p. 24).
A case of full occurrence of cognitive harmony
arises in the above text when the translator did not
literally translate the metaphorical expression
“Osiae 432" into English as “A madman’s
scream”, but into “in frenzy”, which evokes the
emotional intensity and mental turmoil for the TT
readers. Additionally, the effective use of indirect

translation maintains the metaphor’s essence while
avoiding culturally awkward expressions. This
suggests that the translator’s choice of words reflects
her high level of language proficiency, resulting in
appropriate reflecting of figurative language.
Text No. 02
ST
€ B Lel g e (s sliw "
¢ Led il Lale = 551 S el -
Leital ol Ggon Jle L2t 3l 2V Ll e 4d e -
" lgiea Loy da
. 465).0= <1994 « sl
TT
“Sana dear, said Munira’s mother. Where’s Munira?
She might be in her room. Shall I go and see?
Not now dear, in a bit. I want the bottle of sleeping
tablets. She took them the day before yesterday and
hasn’t given them back yet.”
(Cobham, 2001, p. 322).
Partial cognitive harmony is evident in the above
text. The translator conveys and maintains the
surface structure of synecdoche found in the ST
phrase “asill Cgn Jle 233l 3, into English as “I
want the bottle of sleeping tablets”. In other words,
the translator shifts away in translating the Iraqi
colloquial word “— sl 25057 into English as “Bottle
of tablets”, but not as “Pill box”. In other words, the
the
clarifying the intended meaning, which may prevent

translator prioritises semantic form over
TT readers from understanding the relationship
between “Bottle” and “Tablets”. This reflects the
employment of direct translation, likely due to the
translator’s limited grasp of the environmental and
cultural differences, i.e., the symbolic reference of
the bottle in both Arabic and English.
Text No. 03
ST
A1 il Gty 58 baal) S 53 Lo Gl Cinde il Ly agh ) bl
U (e =S cdena s G B wdli 5 m Mol (IS a5
DS il 5 Ol juadie by dus 4d 5 lilald sl allad 5 Lin
" gabidllle
.74 -75).0= <1994 « A <l (
TT
“Why shouldn’t he drive a car and make as much
noise as he pleases? Not so long ago his father was
a peasant and worked for Hajji Muhammad, running
hither and thither with holes in his sandals. So what?
Look at him now. He’s a businessman, and his
stomach’s so big you’d think he was an Arab
shaykh!”
(Cobham, 2001, p. 59).
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The above text shows full cognitive harmony. The
translator successfully conveys and maintains the
simile found in the ST into the TT. The translator,
by employing indirect translation, detects the
imagery and employs a legible equivalent in the TT
that aligns both structurally and culturally, thereby
preserving the figurative comparison, for example,
between "<l 74" and “Arab Shaykh” intact. This
reflects the translator’s high level of metaphoric
competence and sensitivity to figurative meaning.
Text No. 04
ST
Sl sdic 8 yay ga (il
\A)g.k;oﬁmmc‘uﬂ\mﬂ\ﬁﬁ)‘d\ubécu&u&
2 il ¢l
e sl 3a Al Le o alal jagy ANV
(=¢1994 < i) 77 - 78)
TT
“I’'m surprised he knows he’s got any daughters,
snapped his mother. She was sitting on the edge of
Abd al-Karim’s bed facing him, with her back to the
others. “A father who abandons his family for two
years,” she went on, “doesn’t have the right to see
them.”
(Cobham, 2001, p. 60-61).
The translator successfully conveys the irony found
in the phrase “rdsi 3= 4l Lo ¢(ptin alal jage I Y7
into English as “A father who abandons his family
for two years, he doesn’t have the right to see them.”
Although the translation may not qualify as a strict
metaphor, it is delivered in a culturally and
emotionally resonant way that the TT readers
naturally receive, i.e., “A father abandoned his
family but wants to see them.” Such conveying of
the ironic nuances reflects the employment of
indirect translation, likely due to the translator’s
emotional insight, as well as her social and cultural
awareness, resulting in a full cognitive harmony.
Text No. 05
ST
3080 e 8 ALl gl g0 g Al iy Loy e
M&@\*w&&oido&:ﬁmuemgjm
calliy cinde ale Ulase
"?)A‘él«caﬁg‘ﬂk_)aﬂ_
(u=¢1994 < J sl 96 - 97).
TT
“He felt a kind of happiness sweep over him as he
chewed his last mouthful of bread and watched
Midhat announcing that there was someone who
gave him unsolicited support.
“You’re still staying with your aunt, are you?”” asked
Midhat.”

(Cobham, 2001, p. 75-76).
A case of partial occurrence of cognitive harmony
arises, as the translator fails to convey the metonymy
found in the phrase “ =) (e 4l Ja. This phrase,
by employing direct translation, is rendered into
English as “His last mouthful of bread”, which may
not evoke the same ST sense of socio-cultural
connotations for the TT readers. The Arabic phrase
“6_aY) Al indicates a state of poverty and
acceptance of limited means. The English version,
in contrast, may be interpreted by the TT readers as
a reference to eating. This is likely due to the
translator’s limited cognitive engagement and
inadequate cultural awareness.
Text No. 06
ST
$ Cpen Pi e ‘;Ami chac"
CINEERVE P
i (503 Lo gl Jal 55 Jia Jifl g3 o e S -
LS Y gl
" Al a8l gl
(U= 1994 « sl 343-344),
TT
“Shall I wake Bibi Umm Hasan? Sana asked her.
Aunt Safiya shot her a searching glance. “As you
wish, my dear. She’s a heavy sleeper. Like one of
the seven sleepers of Ephesus. I don’t know if you’ll
be able to or not. It’s up to you. Then she reached
for a circle of bread”.
(Cobham, 2001, p. 257 ).
The translator subtly conveys the tone of allusion
found in the phrase “—eeSll Jal o 53 Jia Ui lew 57, This
allusion “<S)l Jal as”is derived from a famous
Quranic and Biblical tale called ‘Companions of the
Cave’. The translator effectively conveys this
allusion into English as “She is a heavy sleeper, like
one of the seven sleepers of Ephesus”. Such a
familiar way of rendering enables the TT readers to
anticipate the emotional sense naturally. This
suggests the employment of indirect translation,
reflecting the translator’s strong religious and
cultural awareness, effective use of figurative
language, as well as her careful attention to
construing the allusion’s emotional undertone,
resulting in full cognitive harmony.
3.4 Statistical Results
The data analysis reveals that, across the six texts,
the translator retains and reflect the ST’s metaphoric
scenarios into the target text subtly by employing
indirect translation in four texts (1, 3, 4, 6)
accounting for 65%. In contrast, the translator, by
employing direct translation, makes a less effective
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mirroring of the ST’s metaphoric scenarios into the
target text in two texts (2, 5), accounting for 35%.
This similarly reflects 65% of the full occurrence of
cognitive harmony and 35% of the partial
occurrence of cognitive harmony. See Table (1) and
Diagram (1) below for a detailed overview.

Table (1) Cognitive Harmony Rating

Cognitive Harmony Rating: Metaphoric Scenario
Full Cognitive | Partial Cognitive
Text Harmony Harmony
No. (Indirect (Direct
Translation) Translation)

1 X

2 X

3 X

4 X

5 X

6 X
Total 4 2

METAPHORIC
SCENARIOS

B Full Cognitive Harmony (Indirect Translatio)

B Partial Cognitive Harmony (Direct Translation)

Diagram (1) Cognitive Harmony Rating

4. Findings and Discussion

The findings of this study reveal that cognitive
harmony, whether it occurs fully or partially, arises
in varying cases across all six selected texts.

Along the same lines, the study reveals that the
translator achieved 65% of full cognitive harmony
in conveying and retaining the effective weight of
the ST’s metaphoric scenarios into TT across all six
texts. This is likely due to the translator’s sensitivity
to figurative and idiomatic meaning, i.e., her
thorough command of figurative language devices
such as metaphor, metonymy, synecdoche, simile,
allusion, and irony. Additionally, the translator’s
strong cultural, social, and religious awareness,
combined with her strong working memory, enables
her to accurately capture the relevant ST’s
metaphoric tone in the TT. Conversely, the

translator’s low percentage of achieving partial
cognitive harmony, which is 35%, indicates that the
translator makes a less effective mirroring of the
ST’s metaphoric scenario into the TT. This is likely
due to the translator’s limited cognitive engagement,
potentially because of some cultural, social and
religious nuances in Arabic, as well as her main
attention on the surface meaning rather than the deep
meaning. This suggests 65% of the employment of
indirect translation, in contrast to 35% of the
employment of direct translation by the translator in
conveying the ST’s metaphoric expressions into TT.
See Table 1 and Diagram 1 for a detailed overview.
5. Conclusions

The general findings of the data analysis of the
current study can be summarized in the following
conclusions:

I- From a cognitive-pragmatic perspective, the
phenomenon of cognitive harmony, whether full or
partial, is evident and arises in all six selected texts.
This confirms that cognitive harmony is consistently
found in the in the process of translation in general,
and in the process of translating literary works in
particular.

2- Cultural, social, and religious awareness has a
significant impact on the rating of cognitive
harmony while translating a novel from one
language into another. The findings show that the
cases of full occurrence of cognitive harmony arise
due to the translator’s strong cultural, social and
religious awareness. Such a sort of cognitive
harmony occurs when the translators evoke their
cultural, social, and religious schema toward
cultural, social, and religious differences between
SL and TL.

3- The reasonable handling of figurative tropes such
as metaphor, metonymy, simile, synecdoche,
allusions, and ironies has a crucial role in generating
cognitive harmony, as it enables translators to create
a conceptual mapping between ST schema image
and TT schema image. This allows them to navigate
the relationships between concepts and their related
conceptual structure. Consequently, the translator
can find an effective equivalence in TT.

4- The employment of both indirect and direct
translation results in an occurrence of cognitive
harmony. Indirect translation, a descriptive process
that provides translators with multiple options to
convey the ST’s core meaning in a relevant way in
the TT, leads to the occurrence of full cognitive
harmony. In contrast to the direct translation, which
is an interpretive process that focuses on the
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semantic meaning of the word itself, it results in a
partial occurrence of cognitive harmony.
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